Stanislaus Cradle to Career Partnership
Dual Enrollment Blueprint
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Introduction

The Stanislaus Cradle to Career Partnership (C2C) is a vibrantsextiss missiordriven community
partnership. The core belief that all children can reach their full educational potential is what fuels their work.
C2C launched an investigation into the potential of dual enroliment as a way to reach their goal ctedeng
having the opportunity to earn a postsecondary certificate, credential, or college degree and entering ¢
meaningful, selsustaining job in early adulthood.

The Stanislaus C2C includes five Action Teams focused on school readiness, reading gnrdfitiaticy,
postsecondary readiness and completion, and career readiness and job placement. Each Action Team inclu:
community experts and practitioners from various sectors. Action Teams set goals for outcomes in their foct
area, review data, identifigest practices and implement scaling strategies. Barriers, opportunities and progress
are all communicated back to the C2C Leadership Network.

One of the five Action Teams of C2C, StanFUTURES, identified a need to focus on disparities in high sc
compktion and college enrollment through an extensive review of data and collection of insights from
interviews with the community. StanFUTURES has refined this goal to focus on the success of male stude
who are Latino and lowncome.

To investigate the pential for scaling dual enrollment in Stanislaus County, a aénssgutional group of
educators formed the Dual Enrollment Working Group operating under the StanFUTURES Action Team. Tt
charge was to create a blueprint for dual enrollment in Stanisamty and they enlisted the support of Career
Ladders Project (CLP). The working group held four convenings in 26@€signed and facilitated by CLP.
Structured oneon-one interviews were also conducted with five participants representing four ecdrealti
institutions. Participants in the convenings included leaders and practitioners from Aspire Public Schools, Cel
Unified School District, Modesto City Schools, Modesto Junior College (MJC), Stanislaus Community Founda
Stanislaus County Office BHucation (SCOE), and Turlock Unified School District.

The convenings were designed to help norm the partners, develop a shared understanding of dual enrollme
terminology and models, take stock of the assets of the partnership, create design prindgdies, core
components of successful implementation, identify sh@md longd SNY 321 f a3 FyR ONXB]
guiding document for implementation. The Dual Enrollment Working Group developed a Vision anc
Commitment Statement to guide the work. $latatement asserts the collective will of the partners to provide
opportunity and a clear path for every high school student to earn college credits and earn a certificate and/c
degree that leads to a career based in the local economy of StanislausyCount

The Vision and Commitment Statement developed by the working group serves as a preamble to this brief whi
is then divided into two parts. Part One summarizes the findings of the Dual Enrollment Working Group includir
the rationale for dual enrollmemn current assets of the partnership, preferred models, design principles, and
core elements of successful implementation. Part Two outlines the action plan developed by the group alor
with short and longterm goals. The convening agendas and resourcemads (accessible through hyperlinks)
can be found irthe agppendix
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Vision and CommitmentStanislaus Early College Credit

As partners, we believe in the Stanislaus Cradle to Career Partnership Promise, and that all children can re:
their full educational potential regardless of race, ethnicity, or family income. Every student deserves ar
opportunity to earn a postsecondary certificate, credential or college dagwei¢h the opportunity to enter a
meaningful, seksustaining job in early adulthood

We are committed in our belief that we are better together as a collaborative partnership than individual
organizations and pledge to share best practices, services and resources across the continuum of the Cradle
Career Partnership.

To reach our goalf Stanislaus County students graduating high school postsecondary ready and postseconda
students successfully completing their certificate or degree, the StanFUTURES team has identified a need
focus on disparities in high school completion and g@lenrollment. Early college credit designed to lead to
certificates and/or degrees, with embedded supports, to serve students who might not otherwise go to college
or are underrepresented in college, will move us towards our goal.

Stanislaus Early Colle@eedit Vision:

1 Every educational pathway is clear and defined frohi2kio community college and into fowyear
institutions and meets a regional workforce need

1 Every high school student has an opportunity to earn at least 15 college credits by thehegia ¢hool
graduation

1 Every high school student understands what it takes to earn a certificate, associate degree, or comple
their chosen postsecondary and career pathway

Commitments:

To reach the goal of Stanislaus County students graduating higblguygisecondary ready and postsecondary
students successfully completing their certificate or degree, we commit to:

1 Streamline the process for early college credit program implementation

1 Streamline the process for early college credit student enrollment

1 Establish clear, consistent and candid communication among and across the institutions including share

terminology and defined roles

Establish clear, consistent and candid communication with students, families and the community

Use an assdbased approacko working with students including setting high and clear expectations for

being a college student

1 Share anonymized student enrollment and outcome data, disaggregated, starting with a baseline dat
from StanFUTURES

1 Increase the number of underrepresentedgh school students simultaneously enrolled in college

courses*

Increase the number of courses (sections) taught at the high school by 30%

Increase the number of high schools participating by 20%

Increase the number of students by 20%

Share best practicemcross school site entities as convened by Stanislaus C2C

== =

= =4 -4

We, the undersigned leaders of our respective educational institutions, are dedicated to the above Vision an
Commitment for the success of our students.

*Disaggregated baseline data available ie #tademic year 202322
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Part One

an individual expeence. All of these ways of doing

Why Dual EnrO”ment? dual enroliment can be explored. Students who are
Multiple studies have shown that students who most underrepresented in community colleges
participate in higkquality dual enroliment young men of color, students from leiwcome
programs during high school are more likely to families, and students who are the first in their
graduate high school, enter college, and persist in families to attend college often benefit the most
college to completion. Dual enrollment refers to (Cowan & Goldhaber, 2013; Karp et al., 2007;

0KS &0GdzRSY Roglriguez, Hughes, & Belfield, 2012; Speroni, 2011,

enrollment Struhl & Vargas, 2012). Dual enroliment also

status, meaning provides an introduction to higher education for

students who first-generation college students and their fdi@s.

are enrolled in It offers a low or no-cost way to earn credit and

both high school may help students obtain degrees faster. And it

and college at meets the goals of guided pathways, a national

the same time. It movement that provides a framework for achieving

can take place timely student completion and reducing equity

on a college gaps by edesigning the college experience from

) campus, on a uKSsS éUdZRSY.UQé LISNRALISOUA O

high school campus, online, in a structured key strategy to meet the goals of thésion and

program such as an early or middle college, oras ~ Commitment Statement.

From the Vision and Commitment Statement:

Early College €dit Vision

To reach our goal of Stanislaus County students graduating high school postsecondary ready and postseconc
students successfully completing their certificate or degree, the StanFUTURES team has identified a need
focus on disparities in higschool completion and college enroliment. Early college credit designed to lead to
certificates and/or degrees, with embedded supports, to serve students who might not otherwise go to colleg
or are underrepresented in college, will move us towards @al.g

1 Every educational pathway is clear and defined froi2kko community college and into fowear
institutions and meets a regional workforce need

1 Every high school student has an opportunity to earn at least 15 college credits by the end of high scho
graduation

1 Every high school student understands what it takes to earn a certificate, associate degree, or comple
their chosen postsecondary and career pathway
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Current Assets

Initial work focused on developimgprms around
dual enrollment terminology and models and
mapping current assets. The working group
identified three particularly notable assets of the
partnership.

Strong foundation in dual enrollmentDual
enrollment currently exists and is growing in
Stanislaus County. Dual enrollment at MJC grew
from 734 high school students taking college
courses at 56 high schools in the 2Q18

academic year to almost three times that number
in the 201220 academic
year with 2,006 high
school students in college
courses from 89 high
schools. (Data includes
students from private and
out-of-county high
schools. Source: internal
report, Modesto Junior
College.) Yet of those
2,006 students in 2019
20, only 618 were taking
these college courses at
one of 19 high school s&an a dual enroliment
partnership. The remaining 1,388 were going to the
college independently. This is a strong foundation
on which to build, but there is tremendous room

for growth. Although easily accessible demographic
data is not available yet, pratoners and leaders
suspect that dual enroliment is not currently
extending to large numbers of male low income or
Latino students, the focus population for success.

Wide variety of early college credit opportunities
converging towards CCAFhere are tw kinds of
dual enrollment available in California, College and
Career Access Pathways (CCAP) and0@AP.

Both are offered by MJC. Articulation agreements

are yet anothemway for high school students to

earn college credit, and MJC and area tgghools
have a large number of articulation agreements.
Each one of these three avenues has advantages
and disadvantages. While partners have explored
and learned the advantages of different types of
early college credit opportunities, they are running
up against the limits of each avenue. The working
group found CCAP agreements to have the most
benefits overall, especially because the courses can
be closed to only high school students when
offered during the high school day. Because of this,
partnerships & moving towards CCAP agreements
as the main form of dual enrollment for the county.
Partners expressed
enthusiasm for aligning
processes and
implementation of dual
enrollment across the
multiple school districts as
part of the process of
moving toward C&P
agreements.

Collective ImpactThe
Stanislaus C2C follows a
collective impact model.

By pulling together a broad crosection of the
community and focusing multiple partners on
specific efforts, C2C is working towards solving dual
enrollment implementéon challenges. One

example is data sharing. StanFUTURES has been
working with area KL2 school districts and MJC to
create a uniform data sharing agreement that all
school districts can use instead of each district
having to negotiate its own agreemer@2C is also
creating a culture of shared resources. For
example, the Career Navigators, which are staff
positions at SCOE, have been identified as potential
resources to support students with their dual
enrollment applications and to connect them with
college and high school resources.
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CCAP dual enrollment*

Credit earned Through college

Non-CCAP dual enroliment

Through college

Components of Different Types of Early College Credit

Articulation ‘

Through high school
coursework and subseque|

coursework coursework college examination or
demonstration of skill
Are the courses only open
: o (i
high school students? (i.e., Yes NoO Yes

closed to adult college
students)

Can meet during the high

Scheduling classes school day

Usually meet before or
after school or on
weekends

Is a high school class

Tuition, books and fees are
walived for the student

Fees and book costs may
may not be waived; that is
college district decision

Generallyno cost for
course materials, but therg
may be an administrative
fee or a fee for transcripts

Area of study Any college discipline

Advanced Academics or
Career and Technical
Education

Generally applies to Caree
and Technical Education

It depends on the course.
This is a question of how
dual enrollment is designe
and which courses are
chosen.

Fouryeartransferable?

It depends on the course.
This is a question of how
dual enrollment is designe
and which courses are
chosen.

Generally no. Collegeedit
earned via articulation is
noted on the transcript as
SFNYSR OAl a
and fouryear universities
may or may not accept it, ¢
accept it only as elective
credit.

W DR CET CER OGN INTSYdl A college instructor**

A college instructor**

A high shool instructor

* For more on the difference between CCAP and@OAP, see Dual Enroliment: Considerations Regarding
Agreements for College and Career Access Pathway (CCAP) Partnerships@@dRdtartnerships.

**|nstructor availability and capacity is an ongoing issue in the region. See section oh4fagenore

information.

Februaryh n H M BB SNJ [ | RES NA



Models

Highly Structured> Less Structured

Early College

Middle College

Independent

Types of Dual Enroliment

Highly Structured> Less Structured

CCAP*

NonCCAP

Fully integrated
structure

AA/AS attainment
Historically
focused on high
achieving studentg
Physically exists a
its ownbuilding

Slightly less
structured than
Early College
Historically
focused on middle
achievingstudents
Not necessarily its
own building

Many high school
students across the
state enroll and
attend community
college on their own
without the benefit
of a designed dual
enrollment
partnership. Student

Specific pathway*
Closed classes
Embedded student
supports

Focus on students
not necessary
collegebound
Requirediata
sharing agreements

Courses can be at
the high school sit€
By law courses are
for high-achieving
or CTE students

In reality all
courses and high
school students arf
allowable except

who are navigating remedial

the college system English/math
likely have'college Open to the
1y26t SRS community
type of dual

enrollment is

sometimes called
G 02y OdzNNB
SYNRffYSY

* Under CCAP, pathways include: CTE, transfer, improving high gduhation,or colege and career
readiness.

student can graduate with an associate degree (or
very near to an associate degree) at the same time
they earn a high school diploma. This model is
more conducive to the CCAP type of dual
enrollment and was preferred by most participants.

Preferred Models

As participants developed a common
understanding of dual enrollment terminology,
they also explored various models for dual
enrollment (seghe table abovefor a comparison

of three models and two types of dual enroliment).
After considering the different options, the working
group expressed a preference for a variant of an
early college model. Early College is a term
historically sed to describe the most highly
structured model operating as a separate high
school physically located on a college campus.
¢2RI& GKS GSNY &SIk NIe@
describe dual enrollment embedded at a regular
high school campus that is designealthat a

Localhigh school students are earning college

credit in a number of different ways. These cover a

range including: students coming to the college

independently in an unstructured model; in a

middle college model; and in new early college

models. The generalénd is to move toward a

more structured model in order to give access to

more,Blacgk, Latinx and |lelmcome students,

02 Esbe% §|I§rﬁale§‘ fho Ay Rot LoRsiddZhemBelvds2
GO02t€tS3AS YIFGSNRITE & [ dzNN.
school students taking college coussat MJC
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(nearly twothirds of the 201820 enrollments), falll GO2ftfS3AS (y26f SRIASE Ay
into the less structured independent model. designed dual enroliment is key.

Students in this category are coming to the college
and taking classes on their own. While helpful for :
those individuals, the independent model afal classes offered during the school dalpsed to

enrollment relies on students and families having adult college students, anq'de5|gned alohg

22YS LINK2N) £ $0Sf 2F aO2¢t PRYHs :ﬁ;‘t eagt °§rl%f.'§a§ee*?r aﬁf’%’c'atﬁ.ét L]
them navigate a postsecondary institution. There is gelglt;e d(;cl)_ 10 Iét'onL JNhg i'%n;g't; téeéworfr;gN 11
also a more structured middle college at Grace

Davis High School. Two high schools, Aspire Public the obser\{ed movement of early college credit :
Schals and Valley Early College High School opportunities toward CCAP. Ideally, they want high
(opening fall 2022), were recently awarded grants school teacherg to be able to teach those courses
to create early college pathways. These are all and to offer a high level of support for students
moving in the direction of more structured models fromd_botg thet coIIe%e and thedglgth school. Tr;)ere
and CCA®ype dual enrollment. To reach students are disadvantages fo any mo many can be

who may not consier themselves colleggoing mitigated through C.BEM degign. The group is .
including first generation students who do not have paying close attention to this and developed design

principles as explained in the next section.

In general, high school partners want to have

From the Vision and Commitment Statement:

Commitments; Process

To reach the goal of Stanislaus County students graduating high school postsecondary ready and postseconc
studentssuccessfully completing their certificate or degree, we commit to:

1 Streamline the process for early college credit program implementation

1 Streamline the process for early college credit student enrollment

1 Establish clear, consistent and candid communicetimong and across the institutions including shared

terminology and defined roles

Establish clear, consistent and candid communication with students, families and the community

Use an assdbased approach to working with students including setting higth @ear expectations for

being a college student

1 Share anonymized student enrollment and outcome data, disaggregated, starting with baseline dat
from StanFUTURES

1 Share best practices across school site entities as convened by Stanislaus C2C

= =

The Vision and Commitment Statement included a ~ déveloped the commitments, it was clear that
number of commitments from partners around the ~ €quity and a studententered, assebased
processes to support dual enrollment and early approach were essential. To help maintain this

college credit (seprecedingbox). As partners mindset as they implement the commitments, the
partners will use the following principles.
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Design Principles

Design principles help guide decisions. These principles are centered on meeting the needs of studeng

supports, and partnership.

1 Equity

working group created design principles focused on four areas: equity, the student experience, stuler

o Focus on ecruiting and supporting students who are underrepresented in postsecondar
especially male students, Latinx students and Black students

o Employ an assdiased mindset

o Eliminate or minimize barriers to enrollment and support

1 Student Experience

o Afocuson¢INRG& YR SIasS FTNRY GKS ailidzRSyidQa
o Course sequence leads to a certificate, degree and/or transfer

0 An understanding that dual enrollment is more than a class and provides a college experignc

(including workbased learning and internships)

1 Student Supports

o Embedded support is most effective

o All partners are responsible for providing supports for students
o Dual enrollment students are college students and are able to access all the resources ava

from the college
1 Partnership
0 Expectations o$tudents and education professionals are high, with a scaffolded support
o Data is shared across the C2C partnership to inform design and implementation

Core Elements of Successful
Dual Enrollment

After examining dual enrolliment models and
developing design principles, the working group
reviewed other core elements of successful dual
enroliment. These elements were identified
through research conducted by CLP. Based on
structured interviews with 48 colleges anddepth
interviews with 6 ctleges, CLP documented the
following five characteristics of successful dual
enrollment programsgee The Dal Enrollment
Landscape in California: A CLP Working Paper).

Strong programs are:

1 Intersegmental and aligned across educational
systems

9 Carefully structured and coherent, not random
collections of courses

1 Geared toward certificate, degree, and
transfer pahways that give students an early
start on choosing and completing a program of
study

1 Strengthened by student supports and werk
based learning experiences

1 Driven by strong partnerships among colleges,
high schools, and other community
institutionst and a ommitment to strengthen
these relationships over time
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https://www.careerladdersproject.org/wp-content/uploads/2018/10/The-Dual-Enrollment-Landscape-in-California_A-CLP-Working-Paper.pdf
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In reviewing the core elements and the supporting for dual enroliment would be a strategic way to

research, the working group observed that all of structure dual enroliment and ensure thatl
the colleges interviewed expressed that dual partners and students understand the offerings
enrollment was successful when integrated into and how they build toward degrees. This planned

larger siccess strategies on campus, such as guided sequence along a broad pathway is exactly the kind
LI §Kglead ¢KAA NBazyl (SR ofiientidhsl debign that Sujpgorts/studer® a
NERS&AAIY STF2NI & | YR aW/ complaiddar is nstad2 \Cl NIGSEB yiox Lk
2FFSNAY IS GKS FANRIG mp daydDia 2¥ RuRf aS5POKRR{ ¥S¢NE
major count toward all the degrees offered within the dual enrollment in the state. Even though using
that metamajor. (This corresponds to a promising the Flexible Fifteen as the default dual enrollment
practice of guided pathways nationally, often called sequence for any meta major remains aspirational,
I aal ¥S asSySadasSNweéo ! (At ikdekondrates kné po@rial$oEinteyfathig ddal F i S
particular meta major as the sequence of courses enrollment into a guided pathways framework at

MJC.

From the Vision and Commitment Statement:

Commitmentsc Metrics

To reach the goal of Stanislaus County students graduating high school postsecondaancepdgtsecondary
students successfully completing their certificate or degree, we commit to:

1 Increase the number of underrepresented high school students simultaneously enrolled in college
courses*

1 Increase the number of courses (sections) taught athigls school by 30%

1 Increase the number of high schools participating by 20%

1 Increase the number of students by 20%

*Note on availability of data: At present, limited dual enrollment data is available through MJC including the
total number of studentsparticipating high schools, and specific courses. Some high school partners have bee
tracking their own enroliment data. MJC has identified capacity challenges in making more data available acrc
the partnership, as they move to a new data system ahdgin research positions. The working group is eager
to support strengthening data capacity across the partnership, building on the work of the C2C Data Tear
Disaggregated baseline data will be available in the academic yeai22021

Partners developed commitments to specific center. Growing existing partnerships will
metrics in the Vision and Commitment Statement. strengthen collaborative efforts. All of these
Utilizing the design principles and the core building blocks will contribute to attaining these
elements will support the successful metrics and scaling dual enrollment in Stanislaus
implementation of their commitments while County.

keeping equity andrie needs of students in the
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Part 2

Action Plan Advisory Group

and Working Groups

At the final convening, the Dual Enroliment

Working Group turned to the task of creating an

action plan, structure, and roles for the

implementation stage. The group decided to form
one advisory group and working groups. While
these groups do not report to StanFUTURES, their
work and membership overlap in complementary
ways toward the common goal of increased college

attainment for underrepresented studentsin
particular Black, Latinx and lewwcome male
students.

The Early College Credit Advisory Group, led by

MJC with support from SCOE, will include

representation from multiple stakeholders and

provide a structure to
advance dual enrollment F
and other early college
credit opportunities in
Stanislaus Couy. As
one participant
explained, this is the
ANRdzL) 2F aR
YI {SNR®PE | f
advisory group is
charged with a narrower
focus than
StanFUTURES, there will
likely be some overlap in
membership because
the work of the two
groups is connected.

At the convenings and in
separate oneon-one

- e I .‘\ -

conversations with participants, a number of short
and longterm goals were identified, detailed
below. Meeting these goals will require work

I NP dzLJA&-S BBE a KRR A

y20SR o8&

who will report to the avisory group. Based on the
goals identified, the convening participants created
two work groups: 1) the Implementation Problem
Solving Group and 2) the Data Sharing and
Communication Working Group.

Beyond the immediate task of developing the
blueprint, the Dual Enrollment Working Group
found the four convenings beneficial. Convenings
became a place to share promising practices such
as an innovative enrollment process developed by
Modesto City Schools, and to celebrate successes
such as the grant opportunds to develop dual
enroliment pathways noted by Aspire Public
Schools. Convenings also became a place to

N

articulate and better understand problems
of practice.

It is clear that the structure and culture of
innovation and community that
StanFUTURES hasltigi working. The four
convenings and the structured osm-one
interviews identified common challenges,
innovative approaches and ways forward
for dual enrollment in Stanislaus County.
Modesto Junior College plays a key role,
serving as the hub for duahrollment
courses. It would be easy for the hub to
turn into a bottleneck, especially as dual

enrollment grows. But StanFUTURES has a

network of supportive partners and
stakeholders who see the success of dual
enrollment as a shared success for their
community.
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Early College Credit Advisory
Group

Timeframe:Planning meeting in January 2021.
Regular meetings begin in early spring 2021
Hosted by:Modesto Junior College with support
from Stanislaus Cradle to Career Partnership
Lead:Patrick Bettencourt, Dean of Instruction and
Student Learning

ChargeThe exact charge of the advisory group will
be crafted by the group itself, but it could include
work such as providing advice and guidance from
stakeholders to educational leadership, providing a
structure to work through challenges, and to
remove barriers for early college credit. The
advisory group could also take the lead in gathering
resources teenable successful early college credit
opportunities, especially for Latino and lemcome
male students.

RepresentationThe Dual Enrollment Working
Group recommended a number of organizational

roles and constituencies who should be
represented on thedvisory group. First and
foremost are educational representatives who
have institutional authority. Constituencies named
include: students, families, collective bargaining
units, faculty members, faculty senate, local
business leaders, fotyrear universies and all

school districts. Organizations named included: the
local NAACP, SCOE, PIQUE, and Love
Stanislaus/Love Our Schools.

Potential Areas of WorkThe working group
identified potential areas of inquiry for the advisory
group including: educational systems alignment,
developing accountability to the California
Department of Education Dashboard, developing
or tapping into the network of support for

students, collective bargaining concerns, legislative
changes, messaging the benefits of early college
credit to families and the community, instructor
capacity in Stanislaus County at multiple levels, and
solving for pain points that may be outside of the

group.
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Instructor Capacity in the Region

One issue the Early College Credit Advisory Group can help address is instructor capacity. As with marjy sl
urban and rural communities, there are not enough instrustaith the necessary qualifications to meet loca
needs. This challenge is common i XKdistricts where it is difficult to find qualified math, science, ESL agd
special education teachers. There is a similar challenge at the community college leveltiadrer are not
enough instructors to meet the requests of high schools for specific dual enrollment courses.

O2YYdzyAGe O2ftS3S O2dzNES Aa (@dJndie tdwveEnings, aynuribér SR
challenges to using this approach were identified by the group. At present, MJC does not hire high school gacu

cdZNNBy(ifeé K2fR YIaidgSNNRa RSINBSa 2dziaiARS 2F GKSIR
minimum qualifications.

Monterey County, which also contains a mix of rural and urban communities, has a similar instructor cajglaci
issue. Their crdd to career partnership, Bright Futures, includes a teacher pathway with 4t districts,
Hartnell College and California State University (CSU) Monterey Bay as a part of their work. In partnership w
CSU Monterey Bay, the pathway includes opporiesito develop dual enroliment instructors with both the
pedagogical training of a-K2 teacher and the subject area expertise that comes with a discippeeific
YFalidSNRa RSANBSP® {dzOK |y | LILINRIF OK AY 4nEBUTYRES partreaf]
that offers programs for elementary and secondary teaching, including special education, and a numlger
YFadSNRa RSINBS LINRPINI YaO

Work Groups

As identified by the Dual Enroliment Working
Group,below is a sample charge for the two work
groups, the organization responsible for each
group, and a list of shorand longterm goals for
each group to work on. Sheteérm goals are
defined as those that can be accomplished in one
year; longterm goals may require two or more
years to complete.
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Implementation
Problem Solving
Group

Timeframe:Begin meeting in
January 2021. This group can start
meeting before the advisory group.
Hosted by Stanislaus Cradle to
Career Partnership, Stanislaus
County Office of Education, Modesto
Junior College and Aspire Public
Schools

Coleads:Megan Lowery, C2C; Jeff
Albritton, SCOE; Don Borges, MJC;
and Jacob Weiler, Aspire Public
Schools

Sample Chargefhe Implementation Longterm Goals (may need two or more years):
Problem Solving Group will look at all aspects of _ _ _
implementation with all early college credit T Establish clear, consistent, and candid
partners to problemsolve around implementation communication with students, families, and
challenges. The first two challenges to tackle are the community (from Vision and Commitment
the enrollment process and embedded student Statement)
supports. 1 Increase the overallumber of high school
o students simultaneously enrolled in college
Suggested Representatiohligh school and college courses (from Vision and Commitment
dual enroliment staff, Career Navigators, high Statement)
school counselors, MJC Enrollment Services  Increase the number of underrepresented high
Director, student or parent. school students simultaneously enrolled in
Shortterm Goals (complete within one year): college courses (from Vision and Commitment
. . Statement)
T Streamline enroliment processifhigh school, 1 Address faculty bottleneck at all educational
especially how courses are requested, how levels
instructors are assigned, timeline, canceling 1 Ensure robust participation from English
courses and any changes or adjustments due language learners
to online courses. | Explore, create, and share information about
I Streamline enrollment process for students new models and partnerships
especially with CCCApply, support with dual 1 Increase student support, using partners more
enroliment forms, transition to an electronic strategically, espedily for English language
form. learners
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Data Sharing and and parents, NC Enrollment Services advisor,

marketing experts to work on communicatiohhis

Communication Working working groumeeds people who understand the
implementation and are close to decision makers,

GI’OUD as well as experts.

Timeframe:Begin meeting in January 2021. This Shortterm Goals (complete within one year):

group can start meeting before the advisory group
Hosted by:Stanislaus Cradle to Career Partnership
Data Team

Lead:Leilani Garcia, C2C Data Manager/SCOE

1 Share anonymized student enrollment and
outcome and data, disaggregated, starting
with basline data from StanFUTURES (from
Vision and Commitment Statement)

Sample ChargeThe Data Sharing and 1 Establish a process for MJC to share dual
Communication Working Grougill align data enroliment outcomes disaggregated forlR
sharing agreements across the partnerships and partners

develop a process for continuous data sharing and  Collect perception data from stakeholders
learning for the partners. The group will develop about their dual enrollment experience
communication protocols and understandings to 1 Establish @ar, consistent, and candid

communication among and across the
institutions including shared
terminology and defined roles (from
Vision and Commitment Statement)

9 Share an annual dual enrollment
report with the community

1 Support consistent messaging in
nomenclature and terms

Longterm Goals (may need two or
more years):

1 Establish a clear communication
process with dual enrollment students
(from Vision and Commitment
Statement)

1 Establish facultyo-faculty

support the work of the partners. Areas of fec : : .
convenings for curricular alignment and

could include FERPA, community engagement, and

common nomenclature. collabgratlm :

1 Establish a plan to communicate the value of
Suggested Representatiomata experts, MJC dual enroliment and early college credit and
institutional researcher, SCOE data team, students the value of community college
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